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INTRODUCTION
　　　　　Goal　number　two　of　the　Center　for　English　Language　Education(CELE)
Fresh皿an　English(FE)program　states,"Students　will　increase　their　knowledge　and
understanding　of　other　cul七ures."(CELE　Handbook,2000)There　is　no　question　in　the
authors'minds　that　culture　is　a　viable　and　important　goal　for　any　language　program.
Part　of　our　endeavor,　as　CELE　 Visiting　Faculty　Members(VFMs);is　 teaching　the
linguistic　skills　that　enable　students　to　communicate　comfortably　with　people　of　other
cultures.　In　doing　so,　we　also　face　the　challenge　of　teaching　students　the　cultural
aspects　of　language　and　how　to　become　effective　intercultural　communicators.　How　can
CELE　 VFMs　 create　an　environment　that　allows　students　to　learn　to　interact　with
people　of　other　cultures,　to　understand　their　own　culture　through　comparison,　and　to
discover　themselves　in　the　process?
　　　　　This　ar七icle　will　explore七he　rationale　and　practical　applications　ofthe　Patrick
Moran　framework　for　teaching　and　learning　culture.　Developed　in　1996　by　Dr.　Patrick
Moran　of　the　School　for　International　Training,　the　framework　divides　the　process　of
learning　culture　into　four"culture　learning　interactions."This　framework　is　a　series　of
phases　through　which　learners　pass,　leading　to　a　deeper　understanding　of　a　different
culture,　of　their　own　culture　and　of　themselves.　The　authors　will　give　an　outline　of　the
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framework,　share　their　experiences　working　with　it　in　FE　classes,　and　discuss　uccesses
and　challenges.
Language　and　culture
　　　　　As　teachers　of　EFL,　we　are　particularly　concernedwith　the　relationship　between
culture　and　language　and　its　role　in　the　EFL　classroom.　In　our　daily　efforts　to　teach　the
English　language,　what　is　our　responsibility,　if　any,　to　include　culture?What　aspects　of
the　vast　entity　of　culture　are　most　relevant　o　our　students?
　　　　　It　has　been　widely　discussed　that　language　and　culture　are　interconnected　and
inseparable,　somuch　so　that　terms　such　as"linguaculture"and"languaculture"have
been　coined　to　express　this　symbiosis.　Culture　has　been　referred　to　by　linguists　and
language　teaching　experts　as　the"fifth　skill"or"fifth　dimension",　adding　it　as　a
fundamental　element　to　an　integrated　skills　curriculum.　Scarcella　and　Oxford　point　out
that　language　is　a　primary　symbol　system　for　interpreting　the　world　around　us,　and　a
"vehicle　for　explaining　or　expressing　culture"(1992
,　p.183).　Therefore,　they　conclude
that　language　is　an　essential　co皿ponent　of　culture.　Similarly,　Damen　 asserts　that,
"Culture　is　transmitted　in　great　part　through　language;cultural　patterns　in　turn　are
reflected　inlanguage"(1987,　p.97).
　　　　　Individuals　interpret　heir　surroundings　and　interactions　through　their　own
cultural　filters.　When　they　communicate　their　thoughts,　feelings　and　interpretations　via
language,　the　language　itself　must　therefore　be　infused　with　cultural　significance.　Thus,
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in　order　for　foreign　language　students　to　communicate　effectively　and　proficiently　with
native　speakers,　a　basic　understanding　of　this　connection　would　be　necessary.
What　is　culture?
　　　　　To　say　that　definitions　ofculture　are　varied　is　an　understatement.　Culture　is　a
dynamic　term　encompassing　a　broad　spectrum　of　behaviors,　beliefs　and　concepts.
Herskovits'definition(cited　in　Scarcella　and　Oxford,1992,　p.183)states,"Culture　is
the　man-made　part　of　our　environment."
　　　　　Amore　 detailed　escription　isoffered　by　Brooks(cited　by　Scarcella　and　Oxford,
1992,p.183):
　　　　　"Culture　refers　to　the　individual's　role　in　the　unending　kaleidoscope　of　life
　　　　　situations　ofevery　kind　and　the　rules　for　attitude　and　conduct　in　them..What　is
　　　　　important　in　culture　is...what　one　is　expected　to　think,　believe,　say,　do,　eat,
　　　　　wear,　pay,　endure,　resent,　honor,　laugh　at,　fight　for,　and　worship,　in　typical
　　　　　situations."
　　　　　These　varying　definitions　demonstrate　the　broad　and　abstract　nature　of
culture.　It　is　the　vastness　of　the　term"culture"which　creates　ome　of　the　challenges
teachers　face　in　incorporating　a　cultural　aspect　into　an　EFL　curriculum.
　　　　　 Scovel(cited　inScarcella　and　Oxford,1992,　p.183)gives　us　an　eloquent　analogy.
"Culture　is　the　social　cement　of　all　human　relationships;it　is　he　medium　in　which　we
move　and　breathe　and　have　our　being."　This　parallel　drawn　by　Scovel,　the"social
cement「'betweell　human　 relationships,　is　at　the　crux　of　co皿municative　language
teaching,　and　helping　our　students　to　communicate　across　cultures.
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Building　Communicative　Competence
　　　　　Current　language　teaching　approaches　stress　the　importance　of　communicative,
student-centered　classes　and　the　need　to　help　students　develop　communicative
competence.　Damen(1987,　p.102)states　that　linguists,　anthropologists　and　teachers
have　defined　communicative　competence　as"the　skill　to　know　what　to　say,　when　to　say
it,　to　whom　to　say　it　and　how.　Language[is]social　behavior,　the　speaker　a　sociocultural
entity."
　　　　　The　linguistic　skills　of　vocabulary,　grammar,　structures　and　functions　are　all
necessary　parts　of　what　we　teach;however,　without　cultural　context,　language　is
reduced　to　empty,　lifeless　forms　in　a　textbook　or　on　the　blackboard.　Students　need　a
sense　of　the　behaviors,　values　and　beliefs　of　the　native　speakers　of　the　language　in　order
to　breathe　life　into　their　study　and　in　order　to　learn　to　communicate　effectively.
　　　　　Lack　of　understanding　of　certain　socio-linguistic　and　behaviorallnon-verbal　cues
can　also　lead　to　misunderstanding　beyond　the　linguistic　level.　Consider　the　North
American"false　invitation"which　onfounds　even　the　most　proficient　English　student.
The　North　American　ends　a　chance　meeting　with　a　non-native　speaker　acquaintance
with,"Let's　get　together　sometime!1'll　call　you."The　literal　meaning　is　clear　to　the
non-native　speaker　who　is　subsequently　hurt　and　angered　when　his　new　friend　oesn't
call.　As　such,　culture　becomes　an　undeniable　factor　in　the　development　of　intercultural
and　communicative　fluency　and　an　imperative　piece　of　the　language　syllabus.
Culture　and　Student　Motivation
??
　　　　　In　addition　to　the　previously　discussed　motives　for　including　culture　in　language
instruction,　a　few　additional　points　should　be　noted.　Many　of　the　students　in　the　CELE
FE　program　hail　from　an　English　education　background　that　includes,　for　the　most　part,
only　non-native　teachers.　Interaction　with　a　VFM　 may　be　a　student's　first　encounter　to
speak　English　with　a　native　speaker.　This　alone　adds　a　new　dimension　of　excitement　o
their　language　study.　English　has　become　a　real　and　necessary　tool　for　communication.
If　we　share　our　intercultux・al　experience,　we　open　the　door　for　students　to　share　theirs.
Thus,　we　encourage　students　to　explore　their　own　culture　and　reflect　on　their　own
attitudes　through　comparison.　For　some　students,　the　cultural　aspect　may　become　a
primary　motivation　for　studying　English.
Weaving　Culture　into　the　Language　Syllabus
　　　　　Having　determined　that　a　cultural　component　is　important　to　language　programs
and　to　the　CELE　FE　program,　we　are　left　with　the　question　of　how　to　incorporate　it
into　our　lessons.　Given　the　array　of　teaching　styles,　student　needs,　textbooks　and　other
program　goals,　including　a cultural　component　is　not　an　easy　task.　VFMs　need　a　way　to
structure　material　and　an　idea　of　how　to　weave　it　into　their　course　syllabi　rather　than
viewing　it　as　a　separate,　extra・curricular　activity　requiring　time　set　aside鉦om　regular
class　time.
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　　　　　In　the　next　section,　this　paper　will　present　the　Patrick　Nloran　framework　for
teaching　and　learning　culture.　The　authors　of　this　paper　used　this　framework　as　a　guide
for　incorporating　a　cultural　component　into　their　syllabi.
AN　OVERVIEW　 OF　THE　 FRAMEWORK(Adapted　 from　Scanlon,1998)
　　　　　The血amework,　developed　in　1996,　divides　the　process　of　learning　culture　into
four"culture　l arning　interactions":
1.culture　as"knowing　about;"
2.culture　as"knowing　how;"
3.culture　as"knowing　why;"
4.culture　as"knowing　oneself."
Avisual　summary　of　the　cultural　learning　interactions
The　table　below　illustrates　the　types　of　activities　students　engage　in　at　each　stage　of　the
fi・amework.
Knowing　About Knowing　How Knowing　Why Knowing　Oneself
Students　learn　facts Students　experience Students　interpret Students　reflect　on
about　the　culture. and　interact　in　a behaviors,　explore their　own　attitudes
realistic　contest. possible and　analyze　their
explanations,
　 　 　 　 .
reactions.
compare　and
contrast.
Adiscussion　of　the　cultural　learning　interactions
　　　　　The　first　interaction,　culture　as"knowing　about,"deals　with　those　aspects　of
culture　that　can　be　learned　about　a　chosen　culture.　This　information　may　consist　of
facts　about　geography,　history,　customs　or　holidays.　An　example　of　this　kind　of　lesson　is
one　in　which　an　aspect　of　culture　such　as　North　American-style　greetings(e.g.
handshakes)is　presented,　read　about,　or　discussed.　Activities　and　materials　for　the
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lesson　may　include　readings,　video　clips,　personal　anecdotes,　and　objects　from　the
culture.　The　rationale　for　this　is　the　students　need　for　information　about　the　culture
itself.
　　　　　The　second　interaction,　culture　as"knowing　how,"leads　teacher　and　students
toward　more　experiential　nd　interactive　participation,　a d can　be　the　most　lively　and
enjoyable　aspect　of　a　unit.　In　this　stage,　students　put　the　learned　information　to　use
and　give　the　language　a　life　of　its　own　which,　to　some　extent,　the　students　control　for
themselves.　This　stage　includes　activities　such　as　role-plays,　dialogues　and　situational
simulations,　and　out-of-class　experiences.　This　is　where　the　language　is　brought　out
and　away　from　the　textbook　so　students　may　experience　it　in　a　realistic　context.　The
rationale　for　this　stage　is　that　learners　need　to　adapt　not　only　their　language,　but　also
their　behavior,　in　order　to　communicate　and　interact　effectively.　To　develop　these　skills
and　beconle　proficient　and　confident,　it　is　bene丘cial　for　them　to　go　through　the
experience　of　adapting　their　behavior　to　suit　the　cultural　expectations.
　　　　　 Culture　as"knowing　why"is　the　stage　in　which　learners　begin　to　develop　an
understanding　of　the　underlying　values　and　attitudes　of　the　culture.　The　rationale　is
that　learners　need　to　understand　the　thought　behind　the　action　and　give　reason　to　the
behavior.　A　simple　set　of　behavioral　rules　may　be　enough　to　survive　successfully　in
another　culture,　but　a　deeper　analysis　of　the　reasons　why‐an　 explanation　or　inquiry
into　the　attitudes　of　a　culture　which　in　turn　explain　certain　behaviors‐is　necessary　as
abridge　to　the　next　phase,　knowing　oneself.　During　the　culture　as"knowing　why"
phase,　teachers　act　as　co-researchers　or guides.　The　objective　here　is　to　interpret
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behavior　and　explore　possibilities　for　explanations　rather　than　to　look　for　clear　answers,
as　there　may　be　no　simple　explanation　for　a　given　behavior.　Here,　teachers　may　guide
students　to　be　curious　and　question　a behavior,　and　then　compare　that　behavior　with
their　own　culture.　This　explorative　phase　is　a　good　stepping　stone　towards　developing
critical　thinking　skills.　Here　is　where　students　begin　to　make　connections　with　their
own　culture,　and　teachers　encourage　them　to　observe　and　try　to　understand　rather　than
to　observe　and　make　judgements.　Short,　reflective　writing　assignments　and　small
group　discussions　in　which　students　share　their　observations　or　hypotheses　about
cultural　behavior　are　effective　t aching　tools　in　this　stage.
　　　　　In　the　stage,　culture　as"knowing　oneself,"students　enter　a　world　of　self-
discovery　based　on　learning　about　another　culture　and　comparing　it　to　their　own　culture.
Activities　inthis　phase　provide　students　an　opportunity　to　explore　their　own　feelings
and　reactions　to　a　given　aspect　of　another　culture.　Through　this　process,　they　learn　to
analyze　the　attitudes　and　va正ues　of　their　own　culture.　In　so　doing,　they　also　come　to　a
better　understanding　of　their　personal　attitudes　and　values,　and　develop　a sense　of　self-
awareness.　The　rationale　for　this　stage　is　that　if　learners　have　a　strong　sense　of
themselves　as　members　of　a　culture　and　understand　their　own　personal　and　cultural
values,　they　may　be　better　able　to　adapt　to　or　accept　another　culture　to　the　extent　to
which　they　choose.
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APPLYING　 THE　FRAMEWORK
　　　　　Breaking　down　 the　learning　and　teaching　of　culture　into　four　types　of
interactions　can　help　teachers　recognize　areas　where　their　lesson　planning　may　be
unbalanced.　While　some　teachers　may　 include　culture　in　their　classes,　they　often　stay
on　the　surface　of　the　topic,　not　providing　students　with　time　for　deeper　reflection　r
comparison.　Through　the　framework,　teachers　can　see　how　lessons　could　be　made　more
balanced　and　engaging　by　presenting　the　material　in　a　variety　of　ways.　The　framework
allows　for　teachers　to　maximize　the　potential　of　a　language　lesson　by　taking　it　to　a
deeper　level　and　approaching　it　from　different　angles.
　　　　　 The　following　section　includes　descriptions　ofthree　culture　units,　which　were
taught　in　FE　classes.　Each　of　the　authors　presents　teaching　objectives　for　the　unit　and
an　outline　which　highlights　how　the　framework　served　as　a　tool　to　make　culture　more
manageable　and　teachable.　The　descriptions　show　views　of　how　three　teachers　with
varying　textbooks　and　teaching　styles　adapted　the　framework　to　suit　their　own
objectives.　Each　of　the　units　is　unique　in　nature　and　demonstrates　how　the　Patrick
Moran　framework　can　be　used　not　only　to　help　include　culture　into　the　existing　FE
program　but　also　how　we　as　language　teachers　can　guide　our　students　towards　deeper
cultural　understanding.
　　　　　 Following　the　unit　summaries,　the　reader　will　find　a　visual　representation　fthe
framework　and　how　it　was　incorpm・ated　into　the　lesson　plan.　It　should　be　notedthat　all
interactions　are　included　within　the　unit,　but　an　individual　esson　may　 address
interactions　separately　or　in　various　combinations.
27
Three　cultural　units　incorporating　the　framework
Unit　One:Introducing　a Culture　ComponentEarly　in　the　Course
　　　　　Topics　often　addressed　at　the　beginning　of　language　courses　are　greetings　and
introductions.　As　greeting　styles　tend　to　vary　from　culture　to　culture,　this　is　an
opportunity　to　weave　in　a　cultural　component　early　in　the　course.　The　framework　can
serve　as　a　guide　to　bring　this　common　language　point　to　a　deeper　level　and　extract　he
cultural　components.
　　　　　This　unit　on　greetings　and　small　talk　spanned　four　lessons.　Objectives　included
basic　language　skills　for　self-introductions,　maintaining　and　closing　a conversation,　as
well　as　the　cultural　objectives　related　to　those　skills,(e.g.　shaking　hands,　making　eye
contact,　exploring　similarities　and　differences　between　Japanese　and　North　American
style　small　talk,　and　asking　and　responding　appropriately　tosmall　talk　questions).
Avisual　summary　of　unit　activities
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Students　learn Students　experience Students　explore Students　reflect　upon
・　　different　types　of ・　　shaking　hands　in ●　 reasons　why　SO皿e ・　 how　the　bow　is
handshakes avariety　of　styles; topics皿ay　be used　in　different
　 　.
exist; ・　　the　contrast considered　polite situations;
・　　some between　a or　impolite　by ・　　their　feelings　and
handshakes　are
"comfortable"and
North　Americans attitudes　toward
appropriate　and
"uncomfortable"
or　Japanese; doing　a　North
inappropriate;handshake; ・　　values　behind　the American　style
　 　 　 　 　 　 　 　 　 　 　 　 「
・　　eye-contact　is ・　　making　a　natural, handshake　and greeting;
.P
important　in appropriate　self一 the　bow.
　　　similarities　and
North　American introduction　i differences
introductions;English; between　Japanese
・　　the　appropriate・　　initiating　a and　North
timing　for　a
　 　 　 　 　 　 　 ■,
conversation　m American　style
handshake　in　an English　and　using small　talk:　 　 　 　 　 　 ,
introduction;small　talk　to　get ・　 their　own
・　 reasons　why to　know　a reactions　towards
small　talk　is stranger; using　a　North
important; ・　 North　American A皿erican
　　　appropriate　nd style　small　talk communication
inappropriate interaction; sty正e;
small　talk ・　　asking　and ・　 their　own　cultural
　 　 　 　 .
questions; responding　to values　regarding
・　 ways　to　respond appropriate　and taboo　topics;
　　,,
to　inappropriate
,「
inappropriate ・　 personal　views
personal questions. regarding　what　 　 　 　 P
questions. topics　are　ok　to
discuss.
Successes,　challenges　and　ca　vea　ts
　　　　　　The　above　unit　served　several　purposes.　In　addition　to　the　cultural　and　linguistic
learning　that　went　on,　it　was　an　excellent　community　builder　and　the　experience
seemed　to　help　students　adjust　to　the　North　American　communication　style.　Students
also　seemed　to　enjoy　the　chance　to　share　their　culture　with　each　other　and　with　the
teacher.　One　international　student　commented　after　the　bowing　lesson　that　she'd　never
realized　how皿any　kinds　of　bows　there　were!
　　　　　　The"knowing　why"component　was　by　far　the　most　challenging　interaction　to
teach,　The　best　way　to　aUow　students　enough　ti皿e　to　reflect　seems　to　be　the　reflective
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writing　activities,　although　students　aid　that　it　was　difficult　to　express　their　thoughts
in　English.　Nevertheless,　they　were　going　through　the　process　of　reflecting　on their
experiences.
Unit　Two:Setting　a　Cultural　Context　for　Classroom　Participation
　　　　　Many　VFMs　 address　the　topic　of　different　classroom　interaction　styles　at　the
beginning　of　the　first　erm.　Helping　students　to　grasp　this　concept　is　a　challenge.　In
this　case,　video　clips　were　used　to　provide　a　visual　context.　The　framework　guided　the
lesson　planning　and　facilitated　the　students'comprehension　of　the　concept.
　　　　　The　unit　focused　on　non-verbal　communication　in　Japanese　and　American
classrooms.　The　classroom　video　clips　used　were　from　the　Japanese　school　drama:3-
Nen　B-gumi　Krmpachi　Sensei　and　from　two　American　movies:The　Mirror　has　Two
Faces　and　Dead　Poets　Society.　These　clips　portray　students　actively　participating　in
both　Japanese　and　American　classrooms.　The　student　and　teacher　interaction　i the
clips　may　not　be　representative　ofall　classrooms,　but　they　provided　clear　examples　of
common　non-verbal　classroom　behaviors.
　　　　　Each　lesson　included　pre-,　during,　and　post-activities　for　video　viewing.
Students　identified,　contrasted,　experienced　and　reflected　upon　classroom　interaction
styles　and　non-verbal　expressions.　The　focus　was　on　maintaining　eye　contact,　hand
gestures,　body　movements,　posture　and　facial　expressions.　In　these　activities,　students
not　only　learned　about　and　experienced　American　non-verbal　communication,　but　also
reflected　on　their　own　personal　use　of　non-verbal　communication.　In　a　follow-up
30
discussion　and　writing　assignment,　students　explored　their　thoughts　about　the
underlying　meanings　and　cultural　significance　ofclassroom　non-verbal　communication.
Avisual　summary　of　unit　activities
Knowing　About Knowing　How Knowing　Why Knowing　Oneself
Students　learn Students　experience Students　explore Students　reflect　upon
・　　 different　types　of ・　　acting　out ・　 the　meanings　of ・　　their　experiences
non-verbal American　and non-verbal in　a　Japanese
behavior　used　in Japanese　non一
　 　 　 　 　 　 ■.
expressions　m classroom　setting.
American verbal　behavior Japanese　and ・　　Japanese　non一
classrooms; in　the　classroom. American verbal
・　 different classrOO皿s.
　 　 　 　 　 　 　.,P
communication　m
classroom the　classroom;
■9
interaction ・　 similarities　and
styles; differences
・　 how　non-verbal between
communication Japanese　and
varies　between American　non一
Japanese　and
American
verbal
communication;
Classrooms. ・　　their　personal　use
of　non-verbal
behaviors;
・　　their　feelings
towards　using
American　and
Japanese　style
non-verbal
language　in　the
classroom.
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Successes,　Challenges　and　Ca　vea　ts
　　　　　　The　above　unit　created　a　cultural　context　for　classroom　participation　a d
interaction.　Through　the　use　of　video,　students　could　visually　enter　a　different
educational　environment.　This　visual　interaction　not　only　helped　students　to　identify
and　understand　the　non-verbal　expressions,　but　it　also　wm・ked　as　a　motivational　tool　to
inspire　them　to　explore　and　attempt　to　use　different　on-verbal　styles　in　the　classroom.
3[
　　　　　The　lessons　were　taught　in　three　45-minute　sessions　once　a　week　over　a　three-
week　period.　They　may　have　been　more　effective　infour　consecutive　sessions,　allowing
more　focused　time　for　students　to　explore　the　meanings　of　the　non-verbal　expressions
and　cultural　differences　between　Japanese　and　American　classroom　interaction　styles.
Afourth　lesson　could　be　added　to　allow　students　time　to　discuss　their　homework
responses　and　watch　the　video　clips　with　the　sound　on.　Through　discussing　the　style　of
speech　and　content　of　the　classroom　lectures,　particularly　inDeadPoet's　Society　and　3-
Nen　B-Gumi　Kimpachi　Sensei,　students　may　be　able　to　probe　deeper　into　the　meaning
of　the　verbal　and　non-verbal　interactions　in　the　classrooms.
　　　　　Overall,　student　response　to　the　lessons　was　very　positive.　In　an　evaluation　at
the　end　of　the　term,　several　students　reported　that　they　enjoyed　the　videos　and　learned
about　American　culture.　Recently,　one　student　wrote　an　e-mail　expressing　that　she　had
always　liked　watching　movies,　but　had　not　realized　that"learning　about　culture
through　vision"was　possible.　She　added　that　it　was　very　fun　and　interesting　for　her
and　that　it"broadened　her　horizons."
乙励 ゜tThree:　Wea　ving　Cu/ture　into　the　Textbook
　　　　　It　is　rare　to　find　a　textbook　that　offers　a cultural　component　or　suggestions　for
incorporating　culture　into　the　lesson　plans.　This　is　a　challenge　faced　by　many　teachers
desiring　to　integrate　culture　into　the　course　syllabus.
　　　　　In　this　unit,　the　framework　helped　one　of　the　authors　weave　culture　into　a
textbook-based　unit　and　provided　a　realistic　context　for　the　use　of　the　language
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structure　being　studied.　While　there　were　a　number　of　aspects　to　the　textbook　unit
(complaining,　making　requests　for　personal　possessions,　etc.),　the　function　of
apologizing　was　selected　to　give　a　specific　focus　and　because　the　manner,　style,　and
timing　of　an　apology　varies　from　culture　to　culture.
　　　　　 This　apologies　unit　spanned　four-45　minute　lessons　and　focused　on　both　language
and　cultural　objectives.　The　primary　language　objective　was　the　difference　b tween　the
meaning　of　because　and　so,　in　the　context　of　apologizing.　For　example,"1'm　sorry.1'm
late　because　there　was　a　train　accident"or"1'm　sorry　I'm　late,　so　I'll　come　early
tomorrow　and　help　you　set　up　the　desks."Cultural　objectives　included　identifying　and
exploring　similarities　and　differences　between　Japanese　and　North　American　styles　of
apologizing,　including　when　to　apologize.　Also,　appropriate　non-verbal　behaviors　for
each　of　the　styles　were　explored.
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Avisual　summary　of　unit　activities
Knowing　About Knowing　How Knowing　Why Knowing　Oneself
Students　learn Students　experience Students　explore Students　reflect　upon
・　　 different　styles　of ・　 creating 　　　reasons　for　the ・　 their　own　ways　to
apologies; apologies　for North　American apologize;
・　 North　American different style　apologies; 　　　their　own
style　apologies. situations; 　　　reasons　for　their culture's
　　　the　patterns　for
.　 making　North own　cultural　style attitudes　and
using　because　and American　style apologies; values　regarding
60; apologies; ・　　culturally apologizing;
・　 the　components　of ・　　 apologizing　in appropriate ・　 their　own
North　American both　North North　American feelings,
style　apologies; American　and and　Japanese attitudes,　and
・　 appropriate　North Japanese　styles non-verbal values　regarding
American　verbal in　the　same behaviors　for giving　apologies.
and　non-verbal situation. giving　apologies.
behaviors　for
apologies;
・　　appropriate
Japanese　verbal
and　non-verbal
behaviors　for
apologies.
Successes,　challenges　and　ca　vea　ts
　　　　　　Ensuring　students　have　enough　time　to　reflect　on　their　experiences　and　to
explore　possibilities　for　the　different　styles　is　a　challenge　in　45-minute　classes,
considering　other　program　goals　that　need　to　be　addressed.　Yet,　giving　students　the
time　to　a・eflect　on　these　points　is　a　key　element　in　helping　them　to　make　choices　about
how　and　when　to　apologize.
　　　　　　Following　this　unit,　the　students　demonstrated　a　clear　understanding　and
awareness　of　the　different　apology　styles.　Before　class　started　for　the　day,　when
students　came　to　explain　why　they　had　been　absent　or　that　they　hadn't　completed　the
homework,　they　did　so　in　one　of　the　two　styles　tudied.　Other　students　who　were　in　the
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room　at　the　time　shouted,"Ah,　Japanese　style"or"Ah,　North　American　style."The
same　occurred　after　class　if　a　student　was　late.　In　effect,　he　students　were　making
conscious　choices　in　how　to　apologize.
CONCLUSION
　　　　　In　order　for　students　to　communicate　effectively　in　a　second　or　foreign　language,
they　need　to　learn　how　to　communicate　appropriately　for　a　given　context.　This　involves
learning　the　cultural　rules　that　govern　how　native　speakers　use　the　language　in
addition　to　learning　vocabulary,　grammar　and　structures.　Teaching　language　in　its
cultural　context　may　 also　serve　to　increase　student　motivation　by　bringing　the
structures　to　life　and　making　it　relevant　o　students'own　experiences.
　　　　　The　task　of　incorporating　culture　into　a　language　curriculum　is　not　an　easy　one.
Among　the　challenges　teachers　face　are　the　vastness　of　culture　and　how　to　address　it　in
the　syllabus　while　still　meeting　program　goals　in　other　areas.　As　a　result,　culture
lessons　may　become　viewed　as　something　separate,　special,　or　a　diversion　from"real"
language　study　and,　consequently,　only　the　most　superficial　e ements　of　culture　are
explored.
　　　　　 The　Patrick　Moran　framework　for　teaching　and　learning　culture　is　a　valuable　tool
for　teachers　faced　with　the　above　difficulties.　For　the　authors　of　this　paper,　it　became　a
guide　to　help　focus　lesson　planning　and,　in　turn,　helped　to　focus　the　lessons　themselves.
The　framework　allows　for　a　given　cultural　aspect　o　be　presented　in　a　very　clear　way　for
students.　It　also　affords　the　opportunity　for　students'cultural　views　to　be　expressed　and
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valued.　While　students　are　exploring　different　views　and　attitudes,　they　may　take　a
step　towards　developing　critical　thinking　skills.　Through　careful　structuring　of
activities,　CELE　 VFMs　 can　encourage　students　to　observe　and　try　to　understand
cultural　differences,　rather　than　to　observe　and　make　judgements　about　another　culture.
For　some　students,　the　process　of　probing　deeply　into　another　culture　may　lead　to　a
more　profound　understanding　of　their　own　attitudes　and　values.
　　　　　We　offer　the　Patrick　Moran　framework　as　a　way　for　CELE　 VFMs　 to　take　their
language　lessons　to　a　deeper　level,　to　expand　and　maximize　the　potential　of　one　topic　or
activity　and　to　help　make　the　inclusion　of　culture　a less　daunting　endeavor　in　the　future.
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